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Skills related to studying at elemen-
tary school such as reading and writing 
hiragana (Japanese syllabary) and 

numbers, or logical thinking.

Habits necessary for daily life 
such as using the bathroom, 
eating, greeting people and 

cleaning up.

Skills related to curiosity, self-asser-
tion, collaborative skills, self-restraint 
and perseverance, such as expressing 

one’s own opinion and listening to 
what others say and taking 

on challenges.

This survey considered the skills necessary for the transition from early childhood 
to school education and the lifelong skills that should be developed in early child-
hood. It focused on three key themes that were considered necessary for preparing 
children for school education.

Survey background
Global Trend in Early Childhood Education
Our social environment is rapidly changing internationally at an accelerating pace through globalization in economy and infor-
matization using IT. No longer sufficient to simply master conventional knowledge, it is also considered necessary for us to 
acquire attitudes and capabilities to flexibly adapt to our environments, continue to learn, and solve problems. Attention is also 
turning toward the importance of acquiring such attitudes and capabilities in early childhood for future individual development.

Transition from Early Childhood to Elementary School in Japan
Children cultivate the basics of learning during the period from early childhood to elementary school. To ensure that preschool 
education and care and elementary education provide a smooth transition in line with children’s development, kindergartens, 
day-care centers, Early Childhood Education and Care centers (ECEC centers: nintei kodomo en), etc., and elementary schools have 
begun implementing transitional curricula.

A Demand for Evidence Based on Data
Much research is conducted on activities and involvement with day-care centers/kindergartens and the home in Japan with 
regard to learning processes in early childhood and environments that encourage learning. Moreover, nowadays it is required to 
build up evidence based on data collection and analysis.

Preparation for School Education Needed in Early Childhood

The ability to ask others “why?” about 
things they do not understand, etc.Curiosity

The ability to state what they want to 
do, etc.Self-assertion

The ability to cooperate with friends 
when playing, etc.

Collaborative 
skills

The ability to restrain themselves from 
doing things they want to do that other 
people may not like, etc.

Self-restraint

The ability to take on challenges without 
giving up easily, etc.Perseverance

Hiragana/
Numeracy/Logical 

Thinking

Daily Habits

Attitudes of
 Learning to Learn
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*	 In this report: 

 	 “K1 children” refers to 3-4 year olds

	 “K2 children” refers to 4-5 year olds

 	 “K3 children” refers to 5-6 year olds

About the survey

Survey overview

In this survey, the 2012 cross-sectional survey revealed the actual conditions of life at home of children aged three to 
six (first-year kindergarteners or K1 to first graders in elementary school), how they were raised and interacted with 
their parents at home. From then on, we have carried out a survey targeting the mothers of K1 children since 2012, and 
longitudinal surveys have been carried out every year since 2013 to study the learning processes of children as well as 
real learning situations at home. This summary analyzes questionnaires responses from 544 mothers on their children 
(from when they were K1 to first graders in elementary school) based on data collected from the longitudinal survey.

Theme: 	� Aspects of children's learning from early childhood to first grade and parental involvement and awareness

Method:	 Mail (Self-administered questionnaires were distributed and collected by mail)

Subjects: 	� Mothers of K1 children who agreed to take part in the longitudinal survey until their children became first 
graders, and who had completed the survey.

Number of samples:	 544

Survey area:	 All areas of Japan

Survey items:	� Daily schedule of children; aspects of children's learning; maternal involvement; roles of the father and the 
mother; degree of satisfaction with childcare facility or elementary school; mothers’ social involvement; after-
school activities; shared reading, etc.

Period: Period of K1 January to February 2012
Period of K2 January to February 2013
Period of K3 January to February 2014
Period of 1st Grade 
(Elementary school) March 2015

K1 children K2 children K3 children

1st grader 
(Elementary)

1st grader 
(Elementary)2012

2013

2014

2015

Research on Home Education 
from Early Childhood to First 
Grade of Elementary School 
(Cross-sectional survey)

K2 children

K3 children

Current Follow-up 
Survey 

(Longitudinal survey)
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Basic attributes of samples
Attending Facilities

Employment of Mother

Average Age of Parents 

Child Gender

Birth Order (Relative to Siblings)

After-School Care Attendance

Household Income

K1 K2 K3 1st grade

Father 38.4 39.5 40.4 41.5

Mother 36.6 37.6 38.5 39.7

14.3
(%)

(%)

(%)

(%)

14.0
14.5

15.8

1.1

2.2
2.6

17.5
23.5

26.7
34.6

3.9
5.7
5.7

4.0

3.9

1.3

2.8

1.3

2.2

0.6

1.1

0.7

1.3

Permanent employee

Contracted or 
dispatched employee

Part-time employee

Freelance
 (including self-employed/

work at home)

Maternity leave, 
childcare leave, 

absence leave

Full-time homemaker

Others

No response/Unknown

K1

K2

K3

1st grade

K1

K2

K3

1st grade

Attending Not attending

Father

Mother

Less than ¥2 million

¥2 million to 
less than ¥4 million

¥4 million to 
less than ¥6 million

¥6 million to 
less than ¥8 million

¥8 million to 
less than ¥10 million

¥10 million to 
less than ¥12 million

¥12 million to 
less than ¥15 million

¥15 million to 
less than ¥20 million

More than ¥20 million

No response/Unknown

(%)

(Age)

K1

K2

K3

1st grade 74.4 25.6

(%)

67.5

67.5

56.4

30.0

30.7

30.5

 1.7

 1.5

 1.1

 0.0

 0.2

 0.7

 0.6

 0.2

 9.9

 0.4

 0.0

 1.3

  Kindergarten     Day-care center     ECEC center 
  Other childcare facilities     Not attending any childcare facilities 
  No response/unknown

57.7

0.4

50.6

0.9

47.8

0.4

40.8

0.4

GirlBoy
48.5 51.5

First-born

46.7

Second-born

7.544.5

Third-born
Fourth or 
later-born

1.3

Education of Parents (Period of First-grade)

Junior high school

High school

Vocational college

Technical college

Two-year college

Four-year university

Graduate school 
(including six-year university)

Others

No response/Unknown

2.6
(%)

0.2
22.4

17.5

12.9

2.8

24.6

42.1
30.1

7.2

0.4
0.0

1.5

2.0

2.9

16.9

7.5
6.4

* When calculating the average age, “No response/Unknown” was excluded.
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Let’s look at the longitudinal 
data from four key points.

Features of this Report
During the early stage of learning from preschool to the 
first year of elementary school, what should be done at 
home to support the child’s growth and to ensure that 
children continue to learn, adapt to their environments 
flexibly and solve problems?

In order to give an idea of how to support children 
through this stage, BERD has carried out one of Japan’s 
few longitudinal surveys on this question and analyzed 
the development of learning in children from early child-
hood to first grade. This report aims to help create better 
environments for children and their families from the 
viewpoint of the childrearing generation and to assist 
those who are involved in supporting them.

This survey was carried out to indicate how to contribute to the better growth of 
children and better ways for parents to interact with them at home. It aims to pro-
vide a view of their growth from pre-school to entering elementary school and 
identify essential key points so that parents can discover tips in childrearing. It is 
our humble hope that this report will be helpful in supporting your children.

Having conducted annual surveys of the same children over the course of four 
years from a class for 3-4 year-olds through to the first year of elementary school, 
we have studied the way in which children are raised at home during the transi-
tional period from preschool to elementary school. We hope that you will find this 
information useful in providing support for children’s growth in early childhood 
education and elementary school education, establishing relationships with par-
ents and guardians, and considering the cooperation between childcare facilities 
and elementary schools.

What kinds of attitudes are 
essential for children during 

early childhood?
How should parents support 

children at home?

Development of Learning from Early Childhood 
to the First Grade of Elementary School

The Process of Learning

Changes in Parental Involvement

Learning Attitude during the First Grade of Elementary School, 
and Parental Involvement during K3 Period

1
2
3
4

To Families To Those Involved in Childcare Facilities and Elementary Schools

How will children learn to think for themselves and 
come up with solutions during the transitional period 

between early childhood and elementary school?

POINT

POINT

POINT

POINT




